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“I’d have
passed out if
anyone had
asked me.”

“It would

make me feel 

calmer.”

“I’d like to
take a friend
with me.”

“I wouldn’t
be on edge when
I walked into
the meeting.”

“I’ve never
been asked
what I

wanted to
happen next.”

“So you’re
not left in
the dark.”



involving
children and young people
in meetings and reviews

contents

 p3 introduction/posters

 p6 good practice

p19 resources

p23 policy and legislation

p33 acknowledgements

To view this guidance online and to see
examples of practice in the region go to
www.directlinktoinvolvingpage.gov.uk

Produced by the Yorkshire & Humberside SEN Regional Partnership
in conjunction with Barnardo’s
June 2006

www.thepartnership-yh.org.uk



involving
children and young people
in meetings and reviews
Yorkshire & Humberside SEN Partnership www.thepartnership-yh.org.uk

3

introduction
Participation and the involvement of children and young people is a theme which runs 
through all recent government legislation, including Every Child Matters, as well as 
through the new inspection framework for children’s services.

‘Involving children and young people’, a participation pack, was developed by the 
Yorkshire and Humberside SEN Regional Partnership to support the involvement of 
children and young people with special educational needs and disabilities in reviews, 
meetings and decision making. The principles on which it is based are equally applicable 
to education, health, social care and the voluntary sector.

The pack includes six guiding principles for professionals, with a version of these 
written as promises to children and young people. There is a guidance section for 
professionals on implementing the principles, with links to practice in the region which 
supports the principles.

posters

p4 Guiding principles for professionals

p5 Our promises to children and young people
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good practice
The information in this section is designed to support the implementation of the six 
guiding principles.

Examples of practice from around our region which illustrate the principles can be 
found on the partnership’s website: www.thepartnership-yh.org.uk

The quotes in this section are from young people in the region who were asked for 
their views on the promises.

six principles

 p6 1 – Children and young people should understand that their 1 – Children and young people should understand that their 1 – views
are as important as everyone else’s, in whatever way these views are 
expressed.

 p8 2 – Children and young people should understand the 2 – Children and young people should understand the 2 – purposes and 
processes of the meetings/reviews in which they are involved.

 p9 3 – Children and young people are given genuine 3 – Children and young people are given genuine 3 – options about how 
to communicate their views.

p11 4 – If children and young people attend their reviews, the agenda and 4 – If children and young people attend their reviews, the agenda and 4 –
the manner in which the meeting is run should be child centred.

p13 5 – Children and young people should be given a realistic 5 – Children and young people should be given a realistic 5 –
understanding of the remit of the review and what decisions their 
views can change or have an impact on.

p15 6 – Children and young people should be given information about the 6 – Children and young people should be given information about the 6 –
outcome of any review in a manner that is meaningful to each child.
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Children, young people and families should 
be active participants in the whole process. 
This should be achieved by schools and other 
settings proactively creating an ethos in 
which children know that their views will be 
routinely sought, listened to and their opinions 
respected.

Involvement of children in reviews or 
meetings should take account of the range of 
abilities and methods of communication, for 
example, children on the autistic spectrum 
who do not express their views easily; children 
with sensory impairments who may need 
information in a different format, children who 
do not understand language or signing who 
may need you to collect their views through 
observation.

A number of local authorities have developed 
an ethos of participation. The following 
examples illustrate this work:

examples
Barnardo’s
Annual review form for trainees at Dr B’s 
(service for young people aged 16–25
with SEN)
jane.clifton@barnardos.org.uk

Calderdale
Monitoring the involvement of children at 
reviews
bob.hayfi eld@calderdale.gov.uk

Doncaster
Pupil friendly IEPs
carol.waddington@doncaster.gov.uk

Leeds
Visually Impaired Team school visit proforma
anne.lomas@educationleeds.co.uk

North Lincolnshire
Youth Forum
neil.forrest@northlincs.gov.uk

more examples 

Children and young people should understand that 
their views are as important as everyone else’s, 
in whatever way these views are expressed.

“Did anyone ask you 
what you think about 
your work at school?”

“I’d have passed 
out if anyone had 

asked me.”

good practice – 1
views
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Children and young people should understand that their views are as 
important as everyone else’s, in whatever way these views are expressed.

Rotherham

The SENCO Box of Tricks – working in 
partnership. Pupil participation pages 1–8
adela.bingham@rotherham.gov.uk

Wakefi eld
Finding out about IEPs – A guide for children
jfi nn@wakefi eld.gov.uk (Jane Finn)

Parent Partnership Service questionnaire on 
pupil/parent involvement
parentpartnership@wakefi eld.gov.uk

Pupil consultation evenings
jfi nn@wakefi eld.gov.uk (Jane Finn)

York
Consultation on inclusive educational 
practices – summary
david.mccormick@york.gov.uk

 more examples

good practice – 1
views
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Children and young people should 
understand the purposes and 
processes of the meetings/reviews in 
which they are being asked to be involved.

“It would
make me feel 

calmer.”

good practice – 2
purposes

Children should be given information about 
the process of decision making and outcome 
of any review in a manner that is meaningful 
to each child.

During the preparation and planning process 
children and young people should be given an 
understanding of how the review will work 
and how decisions will be made.

examples
Bradford
CD Rom “Having a say, making a change”
ann.cossavella@educationbradford.com

Sheffi eld
What is a review?
pippa@ibkinitiatives.com
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Children and young people 
are given genuine options 
about how to communicate 
their views.

good practice – 3
options

“It’s an 
excellent idea.”

“I’d like to take a 
friend with me.”

A process of preparation and planning is 
essential to ensure the views of all children 
and young people are sought in a manner 
appropriate to the method of communication 
used by each child.

Views will need to be sought in a variety of 
ways to refl ect the range of abilities of the 
children and the manner in which views will 
be expressed. Schools and settings need to 
help children with communication diffi culties 
express their views through signing, use of 
symbols, art-work, role-play etc. Some children 
may wish to choose the adult who will collect 
their views and support them at meetings.

For children who are able to express their 
views using language, pictures, signing etc, the 
following may be appropriate:
• “Dear Teacher” letter – pupil and supporter 

discuss what the pupil would like their 
teacher to know to enable them to have full 
access. Supporter scribes if necessary and 
types up, before giving to teacher/s.

• The child or young person completes a 
questionnaire. The questionnaire should 
be written in language, and delivered at a 

examples
Doncaster
Communication passports
carol.waddington@doncaster.gov.uk

Dear Teacher letter
carol.waddington@doncaster.gov.uk

East Riding
Pupil’s views
joanna.stuart@eastriding.gov.uk
Pupil comment form
joanna.stuart@eastriding.gov.uk

Rotherham
My report for a review
adela.bingham@rotherham.gov.uk

What do you think about your… ?
adela.bingham@rotherham.gov.uk

Sheffi eld
Child’s view booklet
pippa@ibkinitiatives.com

York
Annual review – Pupil contribution
david.mccormick@york.gov.uk

more 
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Children and young people are given genuine options about how to 
communicate their views.

good practice – 3
options

level and pace, which can be understood 
by each individual child. Some children may 
also require language symbols, simple line 
drawings or videos or tapes to support 
their understanding. The questionnaire is 
completed prior to their review by the child 
or young person, supported by their key 
worker.

• Local authorities may use independent 
advocates to assist children in expressing 
their views.

For children who express their views through 
their emotional responses, gestures, body 
language and changes in their behaviour, staff 
will need to collect views through observation:

A form or booklet could be used to collect 
the views of the child or young person on a 
regular basis throughout the year. These views 
could be presented to the review or meeting 
by staff working with the child.

 more
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“I wouldn’t be on 
edge when I walked 
into the meeting.”

“It makes you 
feel comfortable 
when you walk in.”

If children and young people attend their reviews, 
the agenda and the manner in which the meeting 
is run should be child centred.

“It helps you 
get your

answers ready.”

good practice – 4
child centred

Participation at reviews should be in a 
way that is meaningful to the child and 
include appropriate systems or methods of 
communication.

Participation at reviews does not necessarily 
mean that all children should attend their 
review meeting. Some children and young 
people will be able to participate in their 
reviews and they should be supported to 
do so. For others, attending a review will be 
extremely stressful or meaningless to the 
child.

Participation should be seen as a concept 
which may include the physical attendance 
and involvement of the child or may include 
collecting the views of the child and feeding 
those into the review from the perspective of 
the child. There should be a range of ways in 
which young people might input their views 
into a review, for example, video; photographs; 
drawings etc

examples
Bradford
Preparing for a person centred transition 
review
glenn.allgood@educationbradford.com

Kirklees
DVD
helen.megahy@kirklees.gov.uk

North East Lincolnshire
ASD panel meetings with children & families
chris.gurevitch@nelincs.gov.uk

Rotherham
Checklist for involving young people in 
meetings
rachel.amos@rotherham.gov.uk

Sheffi eld
Invitation to child to attend their review
pippa@ibkinitiatives.com

more 
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 more

good practice – 4
child centred

If children and young people attend their reviews, the agenda and the manner in 
which the meeting is run should be child centred.

If papers are circulated before the meeting, 
then the views of the child need to be 
shared at the same time. If evidence is to be 
presented in video form, then this needs to 
be viewed either before the meeting or at 
the beginning of the meeting so that it can be 
taken into consideration. Children and young 
people need access to these papers in an 
appropriate format.

Children’s views should not be presented as 
an afterthought, when a decision has already 
been made.

The review can be made more child-centred 
in some of the following ways:
• Children can be involved in the preparation 

for the review by, for example, helping send 
out invitations (‘You are invited to attend my 
annual review meeting’)

• The review should be welcoming to the 
child. The venue and time are arranged to fi t 
the child’s needs. Timing and length of the 
meeting should be discussed and negotiated 
with the child.

• Having an experienced or trained facilitator 
who is responsible for ensuring the review is 
conducted in a child centred manner may be 
important. The facilitator could ensure that 
the time and place are suitable; there is a 
warm welcome extended to the child/family; 
the child has his/her preferred method of 
communication available; would facilitate the 

actual meeting so that it does not slip into a 
more traditional way of doing things etc.

• The adults need to acknowledge that the 
meeting is the child’s meeting.

• Language should be simple and clear, without 
being patronising.

• The child or young person should be 
introduced to all the people attending their 
review.

• The child should be supported to 
participate. One idea is the use of a 
preparation sheet (for secondary pupils or 
KS2 pupils). This may include putting the 
pupil’s points of view on cue cards for them 
to use during the review as prompts.

• The meeting should concentrate on 
identifying the needs of the child and ways 
of meeting those needs. Discussions over 
budgets and resources should take place 
elsewhere. Children’s views, in whatever 
form they are presented, need to be 
considered alongside those of all the adults 
and should feed into the decision making 
process.

• Adults should be open to having their 
opinions altered by listening to children.
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Children and young people should 
be given a realistic understanding of 
the remit of the review and what 
decisions their views can change or 
have an impact on.

“I’ve never been 
asked what
I wanted to 
happen next.”

good practice – 5
remit

Prior to helping the child or young person 
understand the remit of the review, it 
is essential that the adults have a clear 
understanding.

Some children will be able to understand 
the remit of a review. These children and 
young people need to be well prepared for 
the meeting and should have the process 
explained to them, perhaps with the support 
of materials – booklets; videos; photographs; 
leafl ets etc  – that are looked at with 
someone who knows the child and the system. 
Options need to be clearly presented in a 
format that is accessible to a child.

In order to make informed choices or 
contribute to the decision making process 
children and young people need access to 
information. Making an informed choice is 
not the same as making a wish list. Although 
it is good to encourage children’s dreams and 
aspirations, there will be times when they 
need to choose between several realistic 
options. Adult participants at a review should 
be aware of all the possible options available 

examples
Calderdale Parent and Carers Council
1 Park for All project
parent.council@zen.co.uk

East Riding
Discussing IEP targets with pupils
joanna.stuart@eastriding.gov.uk

Hull
Count Me In
(Consultation on special schools review)
elaine.fewings@hullcc.gov.uk 

more 
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Children and young people should be given a realistic understanding of 
the remit of the review and what decisions their views can change or 
have an impact on.

 more

to the child. Adults need to take time to 
ensure that children understand what these 
options are. If a child is asked to make a 
choice of a new setting, they should have had 
the opportunity to make visits prior to the 
meeting.

Information needs to be provided for children 
in appropriate formats. Plenty of time should 
be allowed for the process.

For some children it will be appropriate to 
collect evidence through observation about 
the ways they express preference, and to 
develop systems that allow us to use ongoing 
expressions of preference to help shape 
decisions on the behalf of an individual.

good practice – 5
remit
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Children and young people should 
be given information about the 
outcome of any review in a manner 
that is meaningful to each child.

“So it’s not
unfi nished
business.”

“So you’re
not left in
the dark.”

good practice – 6
outcome

The appropriate means of giving feedback 
to the child or young person should be 
identifi ed before the meeting and summarised 
in the minutes at the meeting. The person 
responsible for helping the child prepare for 
the meeting should take responsibility for 
ensuring the child receives feedback.

Feedback may be in the form of having a child 
friendly ‘action plan’ that is given to the child. 
Information about the action plan is minuted 
and the next review starts with looking at 
progress of the action plan. Action plans may 
need to use formats other than language that 
are appropriate to the child.

For some children the way in which they will 
understand the decisions made at the review 
will be by experiencing the changes.

examples
Calderdale Parent and Carers Council
The Young Disabled People’s Forum
parent.council@zen.co.uk

Sheffi eld
Action plan for child/young person
pippa@ibkinitiatives.com
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Consulting Pupils: A Toolkit for Teachers
– includes examples of a range of manageable 
consultation strategies.
www.pearsonpublishing.co.uk

Having a Say, Making a Change – CD Rom 
provides fl exible resource of materials devised 
by an Educational Psychologist that can be 
personalised for individual settings/needs. 
www.nasen.org.uk

How it is – an image vocabulary for children 
about feelings, rights, safety, personal care and 
sexuality. Triangle/NSPCC 2002, www.triangle-
services.co.uk, www.nspcc.org.uk

I’ll go fi rst – a planning and review toolkit for I’ll go fi rst – a planning and review toolkit for I’ll go fi rst
use with disabled children and young people. 
Children’s Society, www.childrensociety.org.uk

Listen up – practical tips and a pack of 
resources for staff working with children and 
young people who have a learning disability. 
Mencap, www.mencap.org.uk

The Pick and Mix Box – Kids Active.The Pick and Mix Box – Kids Active.The Pick and Mix Box
A selection of inclusive games, activities and 
practical ideas to promote the inclusion of 
disabled children. Available from York 
Publishing Services Ltd.  Tel: 01904 431 213, 
email: orders@yps-publishing.co.uk

Say it your own way – a printed guide and Say it your own way – a printed guide and Say it your own way
CD Rom of practical resources to support 
professionals to give children a voice in 
assessment. The guide outlines how art, play, 
music and drama can all be used. DfES and 
Barnardo’s, www.dfes.gov.uk/integratedchildre
nssystem for electronic copies
www.barnardos.org.uk for hard copies

The Social Skills Game – a game aimed at 
children and young people who experience 
diffi culties in relationships. Yvonne Searle and 
Isabelle Streng, www.trotman.co.uk

resources
p16 Toolkits

p17 Publications

p18 Assistive technology

p18 Communication systems

toolkits

more toolkits  
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resources

Spice it up – an image vocabulary for children 
about feelings, rights, safety, personal care and 
sexuality. Triangle/NSPCC 2002,
www.howitis.org.uk

Two Way Street – a training video and Two Way Street – a training video and Two Way Street
handbook about communicating with disabled 
children and young people. Triangle, www.
triangle-services.co.uk

Ask Us – a multi-media presentation on the 
views of disabled children and young people. 
Children’s Society, Joseph Rowntree and DfES

Ask Us2 – a CD Rom looking at children’s 
rights

How to Ask Us – Learning pack and the 
third in the Ask Us series. Includes a CD 
Rom explaining the methods used by the 
Children Society to involve children; a paper 
summarising the learning from the Ask Us 
initiative and a report on the impact of Ask 
Us. All three Ask Us publications are available 
from: publishing@childrenssociety.org.uk

Getting it Right – involving disabled children Getting it Right – involving disabled children Getting it Right
in assessment, planning and review process. 
Triangle

A Lot to Say (2002) Jenny Morris, Scope – a A Lot to Say (2002) Jenny Morris, Scope – a A Lot to Say
guide for social workers, personal advisors 
and others working with disabled children 
and young people with communication 
impairments. Email: information@scope.org.uk

Onwards and Upwards – Involving disabled 
children and young people in decision 
making. Children in Scotland. Email: 
info@childreninscotland.org.uk

Personal Communication Passports – outlines key 
principles of making and using communication 
passports which are a way of documenting and 
presenting information about disabled children 
and young people who are unable to speak 
for themselves. Sally Millar www.callcentre.
education.ed.ac.uk

Pupil friendly Individual Education Plans
– practical tips and guidance for writing IEPs 
by an educational psychologist. Primary aged 
6 – 11. With CD Rom and IEP formats. www.
luckyduck.co.uk

Seen and Heard – Involving disabled Seen and Heard – Involving disabled Seen and Heard
children and young people in research and 
development projects. Linda Ward Joseph 
Rowntree, email: orders@yps.ymn.co.uk

The Special Guide for Special Kids and their 
Parents – a guide for parents and carers 
written largely from the point of view of a 
young person with autism. Jessica Kingsley 
– tel: 0207 833 2307

Whose voice is it anyway? – Account by a Whose voice is it anyway? – Account by a Whose voice is it anyway?
disabled young person of her experiences 
in researching how disabled young people 
voice their opinions and choices. Alliance for 
Inclusive Education.

publications

 more toolkits
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resources

BSL (British Sign Language)
BSL is the language of the deaf community. 
Used by around 70,000 deaf people in Britain, 
it is an independent language with its own 
grammar and idiom. It is a rich, full and diverse 
language, capable of expressing nuance and 
abstract ideas using a mixture of precise hand 
shapes, lip movements, facial expressions and 
body movements to convey meaning.

RNID (The Royal National 
Institute for Deaf People)
19-23 Featherstone Street, London EC1Y 8SL
Tel: 0808 808 0123, e-mail: helpline@rnid.org.
uk . www.rnid.org.uk

Blissymbolics
Bliss is a symbol system fi rst introduced as 
an alternative means of communication for 
children with physical impairments more than 
20 years ago. The symbols are abstract rather 
than iconic, and can be built up to represent 
complex ideas and a very comprehensive 
vocabulary. Bliss was designed to be an 
international language and has attracted a 
great deal of interest from linguists.
Blissymbol Communication UK. ACE Centre, 
92 Windmill Road, Headington, Oxford OX3 
7DR. Tel: 01608 676455, e-mail: Hazel@ace-
centre.org.uk , www.symbols.net/blissre.htm

www.inclusive.co.uk

www.enablemart.com/Default.
aspx?store=10

www.abilityhub.com

www.Idonline.org

www.educational-software-directory.net

learninggrids.com

www.teachers.ash.org.au/aussieed/
educsoftware.htm
Board Maker Resources

www.mayer-johnson.com/software
British Educational Communications & 
Technology Agency

www.becta.org.uk/teachers/display.
cfm?section=1
Communication Aids Project. Apply for funding 
from BECTA

www.cap.becta.org.uk
A catalogue of resources to support individual 
learning needs for teaching professionals, 
parents, carers and learners. Resources include 
publications, software, equipment and online 
information:

www.inclusion.ngfl .gov.uk

assistive technology

more communication systems  

communication systems
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resources

Braille
Braille is a method of reading by touch. It 
consists of patterns of raised dots, with a 
different pattern representing each letter. 
There are also patterns which represent more 
commonly used words (e.g. and, the, with). 
Braille is usually written on a machine called a 
brailler which resembles a typewriter.
Braille readers use their fi ngers to read from 
left to right across the page by feeling the 
raised dots. The alphabet is set out in three 
rows to show how the pattern of letters is 
built up.
RNIB (Royal National Institute for the Blind), 
224 Great Portland Street, London W1N 6AA. 
Tel: 0207 388 1266, e-mail: helpline@rnib.org.
uk www.rnib.org.uk

Chailey Communication System
The Chailey Communication System is a 
comprehensive communication system 
designed to incorporate a range of alternative 
systems e.g. pictures, photographs, Rebus, 
Makaton symbols, Blissymbols and words by 
using a shared indexing system. The system 
grows with the child. A full symbol vocabulary 
for rights issues, private body parts and 
abusive acts is included.
Information: Chailey Heritage Clinical Services, 
Beggars Wood Road, North Chailey, East 
Sussex, BN8 4JN. Tel: 01825 722112,
Sales: Chailey Heritage Enterprise Centre, 
Chailey Heritage, North Chailey, East Sussex, 
BN8 4EF.  Tel & Fax: 01825 724376, e-mail: 
check@chec.co.uk , www.chec.co.uk

Cued speech
Cued speech is a system for facilitating lip 
reading. Some words which sound different 
to hearing people can look very similar when 
they are lip-read by deaf people (e.g. pat and 
but). Cued speech uses eight hand shapes and 
four hand locations, combined with speech, 
to highlight the differences between spoken 
words.
NDCS (The National Deaf Children’s Society), 
15 Dufferin Street, London EC1Y 8UR. Tel: 
0207 250 0123 e-mail  – helpline@ndcs.org.
uk. www.ndcs.org.uk

Deaf-blind manual alphabet
Deaf-blind children use different 
communication methods depending on how 
much sight and hearing they have. Some can 
hear speech, lip read or use sign language. 
Others rely on the deaf-blind manual alphabet: 
words are spelt on the child’s hand using hand 
shapes similar to those in the deaf manual 
alphabet. Deaf blind children may also use 
objects of reference.
SENSE, The National Deaf-Blind and 
Rubella Association, 11-13 Finsbury Park, 
London N4 3SR. Tel: 0207 272 7774, e-mail: 
enquiries@sense.org.uk , www.sense.org.uk

Finger spelling (or standard 
manual alphabet)
In Britain, both hands are used together to 
make different shapes to represent each of 
the letters of the alphabet. Finger spelling is 
used to spell out names, or words for which 
there is no sign, to supplement BSL, Signed 
English or Sign Supported English. In Makaton 
some fi nger spelling is also used, often the fi rst 
letter of names.

 more communication systems 

more communication systems  



involving
children and young people
in meetings and reviews

Yorkshire & Humberside SEN Partnership www.thepartnership-yh.org.uk 21

resources

British Deaf Association, 1-3 Worship Street, 
London EC2A 2AB. Tel: 0207 588 3520. e-mail: 
info@bda.org.uk ,  www.bda.org.uk

Lip reading
Involves reading the patterns that people make 
with their lips when they speak. Lip reading 
incorporates a great deal of expression 
‘reading’ and requires much concentration. 
Sometimes it can be diffi cult to distinguish 
a word where the same, or very similar, lip 
pattern is used (see also cued speech).
British Deaf Association – as above.

Makaton Language Programme
Makaton was specifi cally designed for children 
and adults with communication, language and 
literacy problems and uses a small nucleus 
vocabulary of essential words required for 
everyday conversation, which can be added to 
from an extensive resource vocabulary. Manual 
signs and graphic symbols are used together 
with speech to provide a visual representation 
of language.
Makaton Vocabulary Development Project, 31 
Firwood Drive, Camberley, Surrey, GU15 3QD. 
Tel: 01276 61390, e-mail: mvdp@makaton.org  
www.makaton.org

Mayer Johnson PCS symbols
The Picture Communication Symbols (PCS) 
were originally designed to create professional 
looking communication aids both quickly 
and inexpensively. They are now also used 
extensively in education. There are over 4000 
PCS symbols in both black and white and 
colour. The vocabulary includes both pictorial 
and abstract symbols.

Widgit Software Ltd., 26 Queen’s Street, 
Cubbington, Leamington Spa, CV32 7NA 
Tel: 01926 885303, e-mail: sales@widgit.com  
www.widgit.com

Moon
Moon is a system of reading by touch using 
raised shapes. It is more commonly used by 
people who have lost their sight later in life, 
and also by blind or partially sighted people 
who fi nd Braille too diffi cult to feel or to 
learn, preferring a system which uses shapes 
that are more like the written word.
RNIB – listed above

Objects of reference
Objects of reference arte used with children 
who have profound learning disability and 
with children with dual sensory impairment 
and have additional impairments. This said, 
many children ‘naturally’ use objects to 
communicate in their early years, e.g. fetching 
a cup to indicate drink; a coat to indicate that 
they want to go out.

Sense
– listed above.

Paget Gorman signed speech
This is a sign system used at the same time as 
spoken language to make clear the structure 
of the English language by communicating the 
rules of grammar and syntax. It is the earliest 
of the contrived systems (1934).
The Paget Gorman Society, 2 Dowlands 
Bungalows, Dowlands Lane, Smallfi eld, 
Surrey RH6 9SD. Tel: 0134 284 2308. e-mail: 
PruP@compuserve.com  www.pgs.org   www.
speechtherapyservices.co.uk

 more communication systems 

more communication systems  
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resources

The Picture Exchange 
Communication System (PECS)
The Picture Exchange Communication 
System (PECS) is an approach that teaches 
early communication skills using pictures 
rather than words or signing, in a signifi cantly 
different way from more traditional picture-
pointing systems. With PECS, children are 
taught to exchange pictures for something 
they want. For example, if they want a drink 
they will give a picture of a drink to an adult 
who immediately responds with the requested 
item.
Sue Baker, Pyramid Educational Consultants 
UK Ltd., 17 Prince Albert Street, Brighton, East 
Sussex. BN1 1HF. Tel: 01273 728888, e-mail: 
sbaker@pecs-uk.com   www.pecs-uk.com

Photographs
Photographs can sometimes be more 
meaningful than symbols or line drawings. 
However, they may also be more restrictive, 
e.g. they may come to mean ‘this specifi c cup’ 
rather than ‘drink’.

Rebus symbols
Rebus symbols were originally developed as a 
way of helping children to read. This collection 
of stylised pictures is now widely used with 
children and adults.
Widgit Software Ltd – listed above

Signalong
This is a sign supporting system based on BSL. 
It is designed to help children and adults with 
learning disabilities to acquire language skills 
and to aid where there are communication 
diffi culties. The extensive vocabulary of signs 

is mostly based on BSL and is used in English 
word order. Signalong is intended for use in 
environments in which English is the main 
language.
The Signalong Group, Communication & 
Language Centre, North Pondside, Historic 
Dockyard, Chatham, Kent, ME4 4TY. Tel: 01634 
819915,   www.signalong.org.uk

Signed English (SE)/Sign 
Supported English(SSE)
Signed English is intended for use at the 
same time as spoken English. Signs are used 
in spoken word order. SE makes use of signs 
taken from BSL as well as signs which have 
been especially designed for use only in Signed 
English. It also uses fi nger spelling to give an 
exact representation of spoken English.

NDCS
 – listed above.

Symbols
There are a number of pictorial symbol systems 
currently in use in the UK, including PCS, Rebus, 
Makaton.
All are similar in that they are a way of 
representing meaning in a graphic form. Some 
are more pictorial than others but all rely on 
the child being able to assign meaning to the 
symbol and remember it over time. Software 
programs enable writing with symbols e.g. 
Inclusive Writer and Writing with Symbols 
2000.
Widgit Software Ltd. – listed above

 more communication systems 
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policy and legislation
Since the early 1990’s the theme of participation has been evident in legislation and 
government policy. In recent years many local authorities in this region have made 
signifi cant strides in ensuring the participation of children in local decision making 
processes through youth councils and youth parliaments. At a national level the 
Children and Youth Board was set up to advise the Department for Education and 
Skills (DfES) on issues that affect children and young people in the UK.

The intention of these guidelines is to acknowledge that disabled children have 
the same rights as all children and to assist local authorities to support them in 
participating in the decision making process.

The right to participate in decisions which affect the lives of children and young people 
is supported by the following legislation and policy documents.

documents

p23 Every Child Matters: Change for Children

p23 Youth Matters (2005)

p23 Children and Young People’s Plan (2005)

p23 National Service Framework (2004)

p23 SEN and Disability Act (SENDA) 2001

p24 Special Educational Needs Code of Practice (2001)

p24 Special Educational Needs Toolkit

p24 UN Convention of the Rights of the Child
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policy and legislation

Every Child Matters: Change for 
Children
Every Child Matters: Change for Children is 
a recent strategic approach to the well-being 
of children and young people. Organisations 
involved with providing services to children, 
such as hospitals, schools, voluntary agencies 
and so on, will be required to work together 
in different ways to protect children and to 
help them achieve. Children and young people 
will have far more say about issues that affect 
them as individuals and collectively, and will be 
required to be involved in decision making at 
a local and national level. Every Child Matters 
sets out fi ve outcomes:
• Be healthy
• Stay safe
• Enjoy and achieve
• Make a positive contribution
• Achieve economic well-being

Youth Matters (2005)
Youth Matters is a government strategy 
for providing opportunities, challenges 
and support to young people. The issue 
of participation of young people in the 
decisions that affect their lives is central in 
this document. One of the four key challenges 
outlined is ‘how to engage more young people 
in positive activities and empower them to 
shape the services they receive’.

Children and Young People’s Plan 
(2005)
Local authorities have a duty to produce 
a single, strategic overarching plan for all 
services for children and young people by 
April 2006. The planning process should focus 
on the outcomes set out in Every Child 
Matters.

National Service Framework 
(2004)
Standard 8 of the National Service Framework 
for Children, Young People and Maternity 
Services (NSF) which focuses on disabled 
children and young people and those with 
complex health needs has participation as one 
of its key themes. Whilst the NSF primarily 
concerns health and social care services, 
its requirements on participation are useful 
guiding principles for education settings also. 
The active involvement of children, young 
people and their families in all decisions 
affecting them and in shaping local services is 
part of the vision of Standard 8, and one of 
the markers of good practice is that disabled 
children, young people and their families are 
routinely involved and supported in making 
informed decisions about their treatment, care 
and support.

SEN and Disability Act (SENDA) 
2001
SENDA amended the Disability Discrimination 
Act (DDA) (1995) and extended its coverage 
to include education from September 2002. A 
further amendment of the DDA will become 
law in December 2006 and will focus on 
organisational change rather than individual 
adjustments. It will bring in a specifi c duty to 
public bodies, which includes a requirement 
to encourage the participation of disabled 
children and young people. Schools are 
included as public bodies and so will be 
required to produce a disability equality plan 
to show how they intend to meet the needs 
of disabled pupils. This must include details 
of how disabled pupils will participate in this 
planning.

more documents  
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Special Educational Needs Code 
of Practice (2001)
Policies and practice to encourage pupils to 
participate in their education is outlined in 
Chapter 3 of the Code of Practice. The Code 
states:

All children should be involved in making 
decisions where possible right from the 
start of their education … Participation in 
education is a process that will necessitate 
children being given the opportunity to 
make choices and to understand that their 
views matter.

Special Educational Needs Toolkit
Section 4 of the SEN Toolkit focuses on the 
issues of pupil participation. It states that 
children should be enabled and encouraged to 
participate in all decision-making process that 
occur in education including:
• Setting learning targets and contributing to 

IEPs
• Discussions about choice of schools
• Contributing to the assessment of their 

needs
• Contributing to the annual review
• Being involved in transition planning
• Learning to Listen: Core Principle for the 

Involvement of Children and Young People 
(2001)

This Department of Health guidance laid out 
the core principles of the Children and Young 
People’s Unit with regard to the involvement 
of children. It stated that “The government 
want children and young people to have more 
opportunities to get involved in the design, 
provision and evaluation of policies and 

services that affect them or which they use”. 
This includes a specifi c effort to reach those 
groups of children and young people that have 
traditionally been excluded from participation 
approaches, including disabled children and 
those with special needs.

UN Convention of the Rights of 
the Child
• Article 12 of the UN Convention on the 

Rights of the Child which states that “state 
parties shall assure to the child who is 
capable of forming his or her own views 
the right to express those views freely in all 
matters affecting the child, the views of the 
child being given due weight in accordance 
with the age and maturity of the child”

• Article 13 of the UN Convention on 
the Rights of the Child which states that 
“the child shall have the right to freedom 
of expression: this right shall include the 
freedom to seek, receive and import 
information and ideas of all kind, regardless 
of frontiers, either orally, in writing or in 
print, in the form of art, or through any 
other media of the child’s choice”

 more documents 
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